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To : Workshop Participarits
ACPA Commission II, Orientation Workshop

Froam: Manuel H, Pierson, Chairman
Workshop Committee

Re : Proceeding from the Workshop

I yish, first, to apologize for the long delay in getting this report to you.
There were a number of institutional priorities which overshadowed the work being
done for the committee., Thiy was romplicated further with the loss of the tape on
the new student session and the session on veterans. Efforts to get information
for this report were siowed zonsiderably.

This report is not a compiete record of the proceedings. It does, however, contain
much of what .transpired. 1t was our hope to provile an orientation model of pro-
grams for different types ovf institutions., This was not possible. Joan Barnard,
Assistant Director of the Workshop, has condensed the information from the task
forces into one summary. We regret that models are not available as indicated
earlier.

Again, I apologize for the delay in getting this report to you.

MHP:sc
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INTRODUCTION TO0 THEME

On behalf of the President and members of the Qakland University Community, I wish
to extend to each of you a very warm and cordial welcome to Oakland. Our community
is open to you during the one and one-half day workshop. Please feel free to call
upon any member of the community for directions or information. If you should have
some special informational needs about programs, services or other aspects of the
university, please direct those questions to me, the workshop secretary or any mem-
ber of the 0.U. staff. They are identified by the special staff badges.

The workshop sessions have been moved from Van Wagoner Hall to the Oakland Center,
the building in which we are now located. Initially, the workshop committee
defined its population as being personnel - both students and staff who work in the
actual development and implementation of orientation programs in two-year and four -
year private and public colleges in the midwestern states of Illinois, Indiana,
Ohio, Michigan and Wisconsin. Ve decided that our workshop would be directed at a
population consisting of about forty (40) staff persons and about twenty (20) stu-
dent leaders for a total of sixty (60) persons.

The response to our mailing was fantastic. Two weeks ago, I presented the over-
whelming response to the committee and asked for direction. The committee instruc-
ted me to take up to one hundred (100) participants, and to maintain the quality of
the workshop that we had hoped for by assuring that task force groups would be main-
tained at about ten (10) persons. This decision necessitated that the workshop ses-
sions be moved from Van Wagoner Hall. This was done, and the changes are reflected
in the program inserted into the materials given to you at registration. And NOW -
an introduction to our theme.

It is our hope that the participants will accomplish the obJectlves of the workshop
as indicated in the brochure announcing the workshop and detailed in the sheet in
your program folder marked as "Introduction to the Theme." Before getting into the
theme, let me share some workshop statistics with you. The workshop committee has
registered one hundred and thirty-five (135) persons (105 college personnel and

32 students) from Illinois, Indiana, Michigan, Minnesota, Ohio and Wisconsin. The
workshop was designed initially for 60: thirteen from community colleges; twenty-
six from public, four-year colleges with less than 10,000 enrollment; twenty-six
from public, four-year colleges with from 10,000 to 15,000 enrollment; twenty-six
from public colleges with more than 15,000 enrcllment; and twenty-six from private,
four-year liberal arts colleges. The participants are affiliated with the American
College Personnel Association, National Association of Student Personnel Admlnlstra—
tors and the Natlonal ASSOCiatlon of Women Deans.

The obJectlve of this workshop, as outlined in the announcement brochure, is to
provide an opportunity for persons in higher education tc participate in the val
development of an orientation program model for community colleges, small liberal
arts colleges, medium-sized colleges and large institutions. It is the committee's
desire that everyone will participate in the model development through the sharing
of ideas and materials.

This workshop represents an attempt on the parf: of Commission II of the American
College Personnel Association to provide a skill development opportunity for per=---
sons with responsioilities for planning and implementing orientation programs. A
variety of activities have been planned to accomplish the committee's goal. We
call your attention to the program included in your registration packet.
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The workshop theme is “'Issues in Orientation.” We shall focus attention on the
minority student, careers, study skills, the transfer studernt and the returning
veterans. Our consultants for these issues are persons who can provide the philo-~
sophical and experiential bases necessary for a workshop such as ours. These ses-
sions will be supplemented by the sharing of materials brought from the many insti-
tutions participating, the social interacticn and the model development.

Since orientation is an approach to the system and serves as a catalyst for learn-
ing, it is therefore imperative that the issues identified as the foci for this

, vorkshop be included in any. attempt at helping students cope with their life spaces,
their learning styles and the world about them. It is the intent of the cowmittee,
that the participants develop a transmission system for students from high school
to the type of institution which you represent. The system should be more than an
induction ceremony =- it should help young people cut the umbilical cord. According
to Dr. Sam Proctor of Rutgers, it should be cut intellectually, morally and social-
ly and you should help students to get ready to take his mind and start the search
for himself in the cosmos. Orientation should be a beginning developmental process
and should provide for the further development of the person and gaining of educa-
tional experiences in a continuous learning process.

The modesl which you will develop should assist students to find answers to these
questions:

Why am I here?
What do I expect from this institution?
What does this institution expect of me?

[

The model should deal with the students' basic needs first, then deal with the
philosophical.

Each task force should deal with the question of whether this transmission system
can and should be a continuous process, an indeperndent orientation program of one
or two days or folded into the academic. A follow up question is HOW and by WHOM?

Now that you have had the ‘Introduction to the Theme', I would like to introduce
the persons responsible for planning the workshop. I shall ask them to stand as
their names are called., They are:

- Joan Barnard, Director, Upperclass and Transfer Student Advising at
Oakland University. In addition, she is assistant workshop director
and the person responsible for all of the on-site arrangements. She
represented the small state supported institutions on the committee.

-  Frank Begun, Student leader in the Orientation Program at the Univer-
sity of Michigan and one of ‘three student representatives on the
planning committee.

- Patricia Graham, student administrative assistant to the Dean for
Student Services, workshop secretary and the person who has atteaded
to many details of the workshop.

ERIC
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- William R, Heise, Counselor at Schoolcraft College in Livonia, Michi-
gan and representative of the two-year colleges on the planning com-
mittee. »

- Debbie Kalcevic, student administrative assistant to the Dean of

Freshmen at Oakland University, a NASPA Intern who has focused her
_attention in the area of orientation primarily, and who has given
the planning committee some very valuable insights and advice.

- Don Perigo, Orientation Director at the University of Michigan, repre-
sentative of the large public institutions,

- Audrey L. Rentz, Assistant Provost for Student Affairs at Alma Col-
lege and representative of the small, private, liberal arts institu-
tions. Additionally, she is responcible for program evaluation and
task force leadership.

There are several other members of the Cakland University Student Services Depart-
ment and student advisers present, to whom you may direct questions during your
stay and who have assisted in many ways witih the workshop. I would like for these
persors to stand.

And now the workshop. We will adjourn to the Gold Room for our first session to
begin promptly at 1:45.

1:45 The First Plenary Session - Gold Room
Don Perigo, Coordinator

3:00 Task Force Session #1

We wish to call your attention to the numerals printed on your identification
badge. This number represents the task force to which you have been assigned.
Because of the nature of the workshop and the committee's expectations, we ask
that you participate in the task force assigned. Further, we ask that you attend
each of the three task force sessions so that the goals can be accomplished.

Now to the expectations. It is our hope that each task force will so organize it~
self that it can accomplish the following goal:

Define the focus of the task force, make a definitive statement
about orientation, drawing from the several philosophies about
orientation and the many experiences represented within the
committee, and develop a practical working model, utilizing the
information given in the issues sessions. Please focus energies
toward completing a model by the close of the workshop. Summary
reports will be givern in the final session and copies of the models
will be mailed to each of you after the close of the workshop.
Audrey Rentz will introduce the workshop leaders and recorders.
Please concludz the first session at 4:45 P.M, so that we can
board the bus in front of the Cakland Center for the social

hour and dinner a: 5:30 P.M. If any one wishes to drive over

to the Hall, please seek directions from an 0.U., staffer.

And now, Audrey --.

Q
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KEYI'OTE ADDRESS: ISSUES IN ORIENTATION
by
Dr. Thelma Vriend
Dean of Students
Wayne County Community College

I. Introduction: Can we velate issues to students?

A. Uhile preparing this speech, I was reminded of the newly-inspired
author who submitted his virgin efforts to the Reader's Digest for
Publication.

How I Made Love to A Sea Lion',
1. Suggested revisions:

a) Something with more universal appeal., We're concerned
in this courtry with crime in the streets, law and
order, pacriotism, pollution, desegregation--so the
second revised title was "“How I ilade Love To A Sea
Lion For The FBI".

b) Fine, but ye need more-~-what about the new search for
meaning, the return to Christian principals, human
relations, care of the aged, etc. The third revision
then became, '"How I Made Love To A Sea Lion For The
FBI and Found God.'

2. ‘*'Issues 1n Orientacion"” presented a similar challenge.
There is much to comnsider but I believe we can relate

it all to a basic theme, reality in orientation.

B. My own background and experiences, I wmust warn you, will certainly
color my remarks to you tonight. I have found many challenges in:

1. The urban setting

2. A relatively new higher education scene-the community college

3. A community college that is truly different - a real maverick
in its polieies and student population-sort of a fore-runner
in all the aspects of equal educational opportunity:
a) open-door admissions - no application procedure

b) decentralized

¢) born full-grown--a child conceived that no one expected'
to come to full-term

d) student body characterized by:

~Age - average - 27 years
. =Sex - 60% female
[ERJ!:‘ ~Race - 58% non-vhite (uwinority)
- =Working - 70% of‘'students are employed and 42% have dependents
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(Financial Aid to $9% of entering Minority Students:
. full aid to 40%)

-Veternas - over 2000, or approximately 20%

4., The orientation issues listed for this conference parallel the
newly-enfranchised student’ or the currenit student newly-
recognized.'

a) We can call them vhatever we like, but today's students are
here, and I suspect here to stay. :

b) My special feelings for this group of students reminds me
of Jane Robinson's account of a happening in her article
"Black Mystique." S

“INot long ago, a crowd of about ter million people gathered
in a hugh cornfield, right smack in the middle of Towa. It was
pouring dovn rain. But they stood there, hour after hour,
umbrellas lifted - waiting. It seems that an angel was to descend
from heaven and tell them all about God. Uell, the appointed
hour finally arrived. And sure enough, the rain stopped; the
clouds parted; and down on a sunbeam, which streamed from the
sky, came an angel. Iveryone waited breathlessly for .the
angel's heavenly foot to touch earih, much as we waited for
the astronauts' earthly foot to touch moon a few years ago.

The television cameras lighted up thie country-side. As the
last step was made, the people, unable to contain their
curiosity longer, began to shout, Tell us, tell us. What
is God like? The angel replied angelically, 'Well, first
of all, she’s black...."

In reviewing the program I realize that some things may have been
discussed previously during afternoon sessions. I will risk re-
peating them in oxder to place them in the context of my overall
charge to you. ’

The demands of the current student necessitate a clear review by

student personnel workers especially, and all college personnel,

of some basic facts and positions: (This is especially important
for those whom have been around a long time.)

1. What are students like and what do they want?

2. Are our basic philosophic and theoretical approaches to the
current students souad and adequate to assist them in reach-
ing their goals?

3. How can we translate these adjusted theories into practice?
(re~-think the whole process cof orientation from theoretical
and procedural bases.)
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« . Our Current Students: Do 'le Recognize Them?

Forces that have caused changes in highei education are cited
ir the Carnegie Commission Report on Reform on Campus. Society
has always fashioned its educaticnal institutions to suit its
needs. During the 60's/ the validity of higher education was
again challenged.

1. Movement from elite to mass higher education in the U.S.

a) education souwething other than the elitist, merito-
cratic privilege

b) 'privileged students attributing higher status to free
education~-self determined and informally derived

c) less privileged students demanding access to college

2. Explosion of new knowledgé\and obsolescence of old knowl:dge
has increased emormously.

3. Changing labor market situation for college graduates. The

whole occupational structure is more dynamic. Need for broader-

based backgrounds, training and re-training throughout life.

4, DMNew Perspectives on the content of the curriculum. Problem
of what an educated person can and should know about society
and self,

5. HNew societal problems chat beg for solutions. An increasingly
urbanized society demands answers to accelerated intensity of
problems: crime, pollution, transportation, health care,
human relations, housing, traffic, school quality, etc.

(Even the Boy Scouts of America recognize this in their
programmatic approaches.)

6. GCultural revolution with its concentration on sensate experi-
ences and political idealogy.

7. New perspectives on the world and genkind's place in it.
These changes are reflected in today's college student.
1. Characteristics
a) highly diverse in ability, achievement, ethnic and
political orientation, age, academic and occupational
interests
b) income levels -~ (Socio~economic factors) , more studenis
want to attend coliege and can zfford it. More students

from working e¢lass homes, Many first in their family to
attend collegs.
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The older students are usually employed and have continuing
family or home responsibilities. They arrange class schedules
to fit work schedules. They have practical commitments to
learning and seek tangible and pragmatic learning experiences.
This includes the veteran, the pewrsoa vhe has been out of
school for a lorng period of time, the seanior citizen, the
worker seeking career upgrading,

Minorities - Between 1944 and 1960 college enrollment of
Black siudeizs increased by {5%. Other minorities include
larger numbers c¢f womern, Chicanos, etc.

Academic and occupaiional interest. Students tend to be more
career-oriented, task-oriented. Teud to value the vocational
model of ecducation. "ith high unemployment rates, changes in
the demand for some occupations, and new occupations, the whole
occupational structure is more dynamic.

Needs and Goals

1. With the diversity previously mentioned and different demands on
students, they need to be helped to:

a) know who they are: Strengtins, weakresses in all areas.
(assessment)

b) clarify and focus ox goals: het do I want? UWhere am I
going? (counseling for personal, educational and vocatioral
and vocational goal-setting.)

Speaking to the Chesire Cat, Alice says, 'ould you tell me,
please, which way I ought to 30 from here?’ ‘‘That depends a good

deal vhere you want to get to", said the Cat. VI don't much care
wvhere -~--" said Alice. “Then i

o

doesn't matter which way you go*,*

t
said the Cat. ‘=--So long as I get somewhere'’, Alice added as an
e

explaration. 0k, you're sur
only walk long enough.'

to do that’, said the Cat, “'if you

Accomplish goals and re-evaluate them periodically: How to get
where I1'm going, or what I want. (Support: acadenmic and other)

These will be discussed 2 more detail later.

An

Do

Examination of Basic Philosophic and Theoretical Approaches:

e Believe That Students Are Worthwhile?

At this point can we re~evaluate our basic beliefs about the nature
of people -~ all people--genkind ~- including the new and different
current student. Also let’s examine what we believe about who can

learn.

(The Student As Iligsger)
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Jon Geis in :is Three-part todel for a Unified Theory of

~ Psychological Counseling proposed that any theory of help-

ing people nust include a Theory of That People-in-the
Yorld Are Lika; A Thzory of *“hat Is Good For People-in-the
Worldé; and A Theory of What May Constructively Influence
People-in-the World.

a) nature of the Lrdividual

-inherent worth of every individual
-uniqueress of every individual
-concern for tie individual in his social setting

b) activities of tne individual

-attitudes and perceptions of tne individual is the bases
on whicih he acis

-individual usually acts to erhance his perceived self
~individuals have the innate ability to learn aad can

be helped to make choices that lead to self direction

LY

consistent wilt:h social improvement.

c) individuals need guidance as a continucus process from
competent guidance personnel

Bloom, irn his article, ‘'Learaing for Mastery', deals with an
important coucept. His ideas ave especially 1mportant in
addressiing ourselves Lo the current student in higher education.
One brief quote £wow Bloom should suffice to stimulate the direc-
tion of our thinking today:

‘HMost szudents (perhaps over 90%) <2a master what we have
to teach them, ar. it is the task of instruction to find the
means which will erable our students to waster the subject
under consideration. Our basic task is to determine what we
mean by mastery of the subject and seavch for the methods and
materials which will enable the largest proportion of our
students to attain suca mastery."

Some Basic Questions.

1.

Does the fazct that a student is different make him ba51ca11y
inferior? e need to take a cold look at the application of
this question to our newly enfranchised students: women,

minorities, differxeiit age groups, veterans, transfer studeuts.

Can we replace the remedial concept of instruction with a
developmengal approach?

Development that has not reached an expected level at a
certain point in time does not mean =hait this development
cannot occur. Remove the hint of stizma.

Can we replace the moralisitic attitude: ‘What an individual
should know' whith an objective attitude: ‘'This is where the
student 1s, this is viaere he needs to be to attaln his goal,
and nefe how we can help him."
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Can we redefine (he concept of a drop-out?

Has the studeni:’'s set goal baein reachied rather than has the
student finished 2 years or 4 years?

a) Counselor to Student: ‘Are you a Drop-out?' ‘No, I'm
a Caesarian Section.'

b) Ve learn from those we serve; often they're way ahead.

As human relations experts do we constantly convey important

philosophic ideals to other school personnel? Our beliefs

and actions help to influence the systemn.

IV. From Theory to Practice: Is A Total Entry Experience Possible?

A, Orientation =~ a wider definition

1,

fad
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Orient” - (Mot to be confused with *Orientate" which means to
face the East) Webster defines as: ‘to acquaint with the
existing situation or enviromment"; ‘to set right by adjusting
to facts or principles’,

To orient as related to higher education or any other situation
is interpreted by me as more than to ‘‘acquaint or set right'",
It is to learn to use, control, manipulate, or even change

" existing situations or environment to achigve one's goal,

The goals of orientation may well rollow the theme of the
Carnegie Commission’s Reform on Campus.

a) to enhance each student's opportunity to find a learnlng
environment that best utilizes his natural strengths to
help create for himself a more satisfying life.

b) to choose from among academic alternatives and a com-
bination of external conditions and influences, those
that most enhance the student's acquisition of desired
skills and knowledge.

¢) to find an instructional situation that is for each
student as close to the ideal as humanly possible.

Crientation as a one-time-only, set-in-time event is an outmoded
concept,

a) high schools recognize this as a Detroit Public Schools
Handbook for SHA Educational-Personal-Vocational Orien-
tation outlines: ''This handbook was designed to cover

“basic information needed by students before graduation..
‘not recommended that activities be implemented in any
single time period.”
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D) SHS orientation also designed to help the student under-
stand and negotiate 1) tine school: the system, programs,
personnel, procedures; 2) one's self: appraisal and
understanding; 3) careers: what's available and how you
get it; and &) educational and vocational planning: how
to set and reach your goals.

c) I propose orientation as a continuing entry level experi-
"ence. It begins on first contact and permeates the en-

tire first year experience.
LeonéﬂTyler in her "Reflections on Counseling Psychology'':
... to help individuals reduce the confusion they find
in their lives by organizing vaguely sensed possibilities
into feasible alternatives and choosing the life styles
that meet their needs, the causes they wish to serve,
and the kinds of experiences they want their lives to
include, For some the core of tlhis commitment will be
a career choice, but for others it will not be."

B. I challenge you to develop a unique, individualized, entry level
experience, broad and encompassing enough to meet the needs of
every student who shows up for the first time. (mew or transfer)
1. MNeed for this kind of program was established:

a) nature of our students, their goals and needs
b) nature of our communities: problems and challenges

c) nature of our society; dynamics and demands

2. Such a program addresses itself to the problems of retention,
career preparation, and a highly diversified student population.

C. Elements of a total entfy experience
1. Assessment-Counseling-Support Network
a) interdisciplinary

b) organized to cross superficial boundaries and serve the
student as a whole T

c) leadership by guidance personnel
d) strategies for total college involvement
e) provides the following components:
-Assessment to determine where the student is in basic
academic achievement: reading, math, other; educational
and career planning; financial need; health; etc.
O
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~-Counseling and advising assist' the student to develop
his educational and career plans; explore his personal
concerns; examine learning style; select foundation
classes, and explore related experieices.

2. Support in the way of:

a) basic fourndation courses organized o take into consideration
alternative learning and teaching styles

b) human resources clinic
c) expanded learrning alternatives
3. Expanded Learning Alternativezs

a) alternative learning and teaching styles in tihe classroom-
such as Open Studies group-style approach to learning.

-Basic Fourdation Courses -- All academic areas

-A Basic Introductory Foundation Course - Psychology
of Human Resources

b) learning laboratories

c) Extended Campus -~ Community Projects;-residential
exXperiences

d) alternate credit systems

-Manhattanville College's Portfolio

-U of M Independent Study

-Credit by examination on previous egperiences
-Credit by community involvement (drug clinics, youth
projects, etc.)

&4, Strategies for Students» _; : _ .

a) Plan as for a campaign, to win (These must permeate
all activities in the entry experience)

b) include ways to ‘‘beat’ the system or change it to meet
their needs: (¥e want the Student to Win)

-to deal with the higher education institution,

~to get the most of what is needed from every and each
member of the College Community,

-to conquer self and use all of own resources and that
of other students. Co
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Ve Summary: Have we related to issues in orieatation?
A, Careers

1. WNew Detroit's recent (1972) report on employment yields some
pertinent data.

h a) The #l reassn for unemployment is listed as lack of
skills, education and experience.

b) Currently unemployment:

Metro Detroit {Wayne-Oakland Macomb Counties) 6.9%
Detroit (City) 8.9%
Inner-City (high % women, Blacks and youth)  1440%

c) Coals for 1980:

~-No unemployment

-No underemployment

-No undertrained employees in the 20- 65 year old
Labor Force

d) There will be an upward shift in educational level of
the labor force during the 1970's. Workers must have
more training. (The Mational Task Force on Continuing

. Education and Public Affairs Claims we're already '‘too
educated, too degree-comucious.’)

2., The above data should influence educators of the current
college student,

-Community education centers
-Re-training opportunities for adults

B. Special Students witii Special Concerns
1. The HMinority Studeat: Women and Fon-Whites

a) TFace more employment problems, for example in the New
Detroit report:

Non-White unemployment was 13.8% (1971)

Women v 10.6%
Youth (16-19) * o : 27.0%

b) The new minority student (Moore, VWM.V.)

Militant: No longer feels beyond redemption

Hostile to a process that has never provided for his
needs . '

Stresses the importance of his own culture and values
and demands that they be reflected in the institution

of higher learning
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Blunt, direct, candid, cynical

Takes disappointment better

More worldly though less academically sophisticated
Independent

These are strengths to be utilized in the process of the
Student's development.

c) Higher education needs to respond to these strengths.
Give special attention to.the way each minority stu-
dent differs from the traditional college student’
for whom we plan our present system.

Provide for the learning difficultigs of this
student (the minorities) as it provides for the
learning abilities of honor students.

.- 2, Veteran

a) Alienation - Society - Community Adjustment

b) Benefits

c) Older - more goal oriented?

3. Transfer Student

a) Change in life style if from commuter to campus

b) May be from a college more sensitive to their needs
with like-persons as colleagues

c¢) Learning styles often different
d) Meets often a wall of prejudice from the new college

-Full transfer rights provided?
~Artificirl ceilings on academic ability and interest

C. Can we meet the challenge of the current college student? Ve can
if we open the door to the new and radical ideas on how to meet
"the challenge. :

1. Community Colleges forerunners of ideas much as New York City
igs for trends in problems for Metropolis.

2. Change is with us. We can reflect that change in a total
entry experience that extends beyond an artificial orien-
tation of X days or weeks.

a) I maintain that student personnel workers ought to be
‘ about more than superficial concerns. They must take the
7 leadership in providing that total experience for all
Q students.
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I challenge you to examine your own beliefs and knowledge
0f students and what they need for higher education to
provide.

I challenge you to transmit that philosophy to all
college personnel so that they know who our students
really are, and what the mission of higher egiucation
must become. ‘



"Systematic Carcer Counseling Model"
by

John Webber, Director of Counseling

Jim Sylvester, Technical Counselor

Schoolcraft College, Livonia, Michigan

Villiam Hice, Counselor at Schoolcraft College
Discussion Leader

’

(The session was tape rccorded. The following is
a transcript of thc session. The question and an-
swer period is excluded. 1In some parts the taped
record was of such poor quality that it resulted
in elimination of some material., We apologize to
to the presenters for omissions or distortions,

if any.)
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‘Some students come to college who have rrade a tentative carcer
decision but after cntering college will take another look at that
decision., Colleges nced to have some sort of decision-making process
available for them. Perhaps during the sccond ycar, or whencver they
choose a major is the time that a carcer decision-making process is
in order. In terms of oricntation at Schoolecraft, we introduce at
least some of the options that students have in making a carcer deci-
siomn, . '

I hopec you arc herce this morning to consider the topic of carcer
decision-making for students. I know that the theme of the Workshop
is Oricntation but whot we arc goihg. to be talking mostly about is
carcer decision-making on the part of the students. The oricntation
program, at Schoolcraft, is dirccted by the counscling department.

It has a very narrow approach because of what the counseling depart-
ment would like to do with the incoming freshmen students.

An oricntation day for a ncw student at Schooleraft consists of
getting this appointmnct, and a group of some 60-70-80 students will
meot in our liberal arts theatre and get some gencral information
about Schoolcraft College. I won't make an evaluation of that hour--
of what happens at §:00 in the morning. But don't have a mass meeting
of students at §:00 in the moraing. We do give information about
Schoolecraft at that tim¢ however. Then we break off into smaller
groups and we usc a workbook with studeants in an attempt to get them
to do some thinking about why they arc at Schopleraft. What are some
of their cxperiences in high school? How do their cxperiences relate
to why they wish to attend Schoolceraft? What kind of cducational
goals have they sct for themseclves at Schooleraft? What kind of carcer
goals might they have? We attempt to get them to begin to do some
thinking--not deecision makiug, but some thinking.

A counsclor will then meet with cach individual student, for an
individual appointment, to discuss in more detail his cducational, or
carcer goals, his personal nceds, why he is at Schooleraft, and also
to make a sclection of courses. Whether that sclection is directed

toward some carcer goal or not is up to the student. Iowever, stu=~

dents are assigued to counsclors bascd on interest, When we get a
listing of studonts who have been admitted to Schooleraft College,

-if the student has made a choice and has said "I want to go into the

Elcctronies Technolegy program' then that person will be seeing the
Technical Counselor whea he has his orientation. .

' There, it a category of undecided carcers: the student that is

not surc of what arca of technology he might want to go into, but
thinks that tcchnology is an area he would have an intcrest in. This
is where the Techaical Counseclors have worked up a program that I'd
like Jim Sylvester, onc of our Tcchnical Counselorg, to talk about now.
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“Tochnical Orientation Scwinar®

We sat down one afternoon, about threc or four of us, and started
looking at some of the problems we were having with our students, and
started looking for some solutions. The resul:t was a Technical Orien-
tation Seminar.

' I guess what rcally started to imprcsé me was the lack of knowledge--
even with the students who had made a committment to clectronics, metal-
urgy--how totally oblivious they were to the othor programs in School-
craft. What were the short~tcrm and long-term goals of the program?

What was the occupational outlook? What could he do after he had com-
pleted the degrece? Could he piggy-back it into somcthing clse? Even
those who had made choices had made them, we were finding, on some rather
flimsy input of information. The influences of the home and the school--
trucz, best intentions wmeant by thesc people. They lacked the information.
The student had a narrow scope of being affected or influcnced by thesce
people. He had an uncle who was a draftsman, or a brother that was going
to be a machinist. These were isoloated influeinces. They hadn't

weighed apptitude, their own personal interests. Sometimes I really
thought they were throwing darts. We werce coming up with ar unbelicv-
able amount of change of curriculum.

"In addition to thc undecideds, the seminar was structurcd to give
the student a two-hour "hands-on" look at cach of the curriculums with-
in the Applied Scicnce Division. Counscling had the function of initicl
contact; we do some testing in interests, we do some testing in apti-
tudes and we do some interpretation testigg. The "hands-on' look actual-
ly will have sixteoen scssions. The gessious themsclves will be handled
by thc chicf instructor in that department, For cxample, if it is
about culinary arts, it will be handled by the chef of chefs within
that dcpartment. If it's bioclectrical wedical, it will be handled by
the primary instyuctor in the bio cleectrieal mwedical arce. Efforts have
been made to assure that this is not a recruitment or selling of the
product. It is an cxplanation of the product.

What succeeds? What are possible problems? What are limitations?
What types of things happen in the field? With the number of ficlds we
have, I'm quite sure some of them I can speak pretty well on, others,

I'm protty slim on knowledge in thosc arcas. I tend to spend some time
with the instructors, bding houscd with them, and in their classroom.
The student has a two hour contact, this winter scmester we're running
two consccutive hours. We had run it on a Tucsday and a Friday. They
have guest speakers 2nd in some cases they've had ficld tyips, some
cascs we've had our graduates come back and put on a program (that's
within the department). I watched the Architecture Division work the
other day and two of the former studiunts who arc in the ficld arc doing
some dasign worlk for major houscs, in two differcnt aspects of design.
They put on a fantastic program. ‘

With a community college, in our particular case, the lock-step
curriculum, the actual technical courses that were taken in a specific
curriculum in the fall semester will be a pre-requisite to tho winter
semester, We run this through in the fall, and what do you do if
Architcecture is the choice and the introductory architecture coursce
will not be tséught for amother ycar? You really have to do sorie worlk

ERIC
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on the periferal courses to-make surc things are plugged in, gotten
out of the way, so when he does actually slot into tho technical cour-
ses that he necds, . he feels he's got clear sailing in his major choice.
We arc working with a unit ow trying to put this togcther to make two
week concentrated summer sc 'scions in the high school level studeni just
graduated or in the oleventh grade prior to his cntering Schoolcraft.
This carrics two crudits-which:.is-applicable to any of our tcchrical
courses as the clective credit. There is a fee for the credit hours.
We are nov consiucriug video- tapiug of vach of these nrens. Wo
could put ox & presentation in the high schools of these arcens, aud in
turn, =ith a relatively large group, In ﬂUQWLO*Tuﬂ~t}p; group, the
houpuglor° could take their own scetious. the people intercsoted i 1so-
loted arcas: drafting,‘ciuctronics, culinary, uota procassing. Witn
the video tape, they cauw vork in small groups for 11-uLpLh rﬂtcrinl in
thosc spucific arcas. I've come to the dezision, that having gone

through all these, finding noth- that they are willing to molw ¢
cowmitment to, at lonst tiey have been adle to b’wmwunt things that
are w0t goiug to apply to them; as onposcd to erxoll, ‘pay tuition fov

twelve-fourteen crodits, mayboe attend o couple of scn;oucrs: and Loy,
"Woiu, this is really wrong. I've got twelve-fourteon credits of watal-
urgy, vhat am I going to do with them? If I. go into accountiug, how
caa I usc thu5u crodits? | Will they s otitute for GHthlhg?“ This is
the : WQ‘rc dealing with.

One semestes of technical courses with the uadeeidad students cven

looking a2t this, In working with them, bullding a schdédule, I tzy to
ouild courscs that pretry well will woxk %ith aoy other curriculum ox
at least substilute uto ony of the curriculums os he trics to got s

b
"hands=-o0:' feal for what ic offercd. It is noi 2z panccea. At this -
tine we feel 1t is working. The responss from the pcoplp has been
positive. Within the Applicd Science Divisioun, we arce talking about
paycheck education, -we are talking about Yhands-on" type of activity.
The students constitute about forty-two per cant of our cnrollmcnt,
with a vast age diffcerence with the student body. :

Wo have rzason to believe that’ the Tech Oricntation Jlll go to
scveral scctions next fall. We are doxng someé refining in it. IL
has some problems, however.

I hopo that as you look at it you mlght sce some part of it that
will apply to you, or at least you could siphon out somcthing and build
it as a tool and try it. If you try something—and you come up with
anythlng from this, I would rcally'ﬂnprbéiatc soma type of contact and

say, "Hey, we tock that instrument thaot you were telking about and we
did this and this and this to it and thesce were our results.' Yours
will be better than minz2, I think! TWe may be using yours. '

From this I mentioned the tool that John uses, this is a ndtural
lead into this so I will turn it over to John Webber.

)

"Carcer Dovelopment'

Two years;ago, the counscling staff of cleven éouqsblors and my-
sclf, decided that the kind of thing that we did and had been doing .

R
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and is typically donec aud imposad upon zall of you as counsclors in
carcer counseling, was rather haophnrzard., A counsclor was lcft to do his
thing vith the student and he made an cvaluation of the student oaud his
particular nceds, and then tried to get sow assistance in carcer’ coun-
scling. I fear that many times, voery quickly, counsclors turn to carcer
information. Carcer information certainly is a part of carcer develop-
ment, but i'ts sure not thc whole thing. So I asked the counsclors to
write down what it is that you do with a student in career dovelopment,
and don't make it claborate, don't write pages, but put it down and we'll
coric together in a meeting and share what you do. How thesc are pcople
who have worked together for, some of them six years-four yecars-five
years, offices in the same arca, and we sat down in thot meeting and
shared thesc kinds of ideas and way: of working with students in carcer
development. 4And we found a great many things that the person next to
you was doing that you hadn't even realizcd he was doing. We gained a
great deal simply from that coxperiecuce.

From that point on, wc developed o committee that worked for a whole
year. We fult that nced to have comething systemized in terms of our
efforts. Yas, a counsclor is an individual, but in an arca like carcer
counscling, tier: are many inputs into this and we felt that goin
through the task of identifying cverything necessary teo make carcer de-
cisions was going to end up with a systematic approach. We were afier
a systematic approach--that turns some pcople off--but we werc after this.
This committec developed six topics that we feel are all-important to
carcer decision making. You've got the meterial, you'll see that the
six topics arc listed there. Each topic, then, is dealt with by the
student in the order that you sce prescnted.  {This was an outline
prescented to the Workshop participants.)

But first lot me talk about the student who might consider this.

his is not cvery student at Schoolcraft College’ that will want to get
involved in this project. This projcct'is an oxtensive project. It
vould roquire, at a mininum, probably cight hours of counscling, so
we necded to have o commitment on the part of the student that he was
concerned about nis lack of vocational choice ond wanted to do somcthing
constructive to got more information about how to make carceer decisions
for himsclf. So th:z student then is o committed person toward carcer
decision-making.
‘ First of all, let me desecribe the format of the scctions, becausc
they are all siwmilar. We wanted this to be a practical kind of thing
for our counsclors. Woe had cextensive background is the course work and
the theorics of vocational carcer decision-making. But thoese were not
always applicable in a practical way. So what we were going to do in
actually pruparing a scssion was to develop a series of questions that
dealt with the session, that doeveloped it via questions and then the
counsclees response tc these various questions. We have notes for the
counsclor that respond, and I'll get into that a little later, so that
this is 2 question kind of procedurc for the counsclors. e may present
his owm individuality with a question, change it to suit himself. But
he shouldn't change the content of that question. Lot me describe it
to you by considering Session Onc - Vocational Hdistory and Development.
We think that werce a student has been~-his cxpericnces--are voery impor-
tant in torms of carcer docision-maling.. So Session Onc begins with
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the family background and questions like, "Tell me something about your

parcnts.” YDo you think your father is successful?' “How about your
other relatives, do they have any other kind of carccr cmployment that
you seenm to have an interest in?Y  YTell me about the ecducation of your

aunts and uncles." These kinds of questions arc asked in the intial

stage under that family background. We move then, in the same session,
into & vocational fantasy arca. ‘During the ages of one and five what
kind of cxperiences do you recall in your play activities?” ‘'Between

the ages of five and ten what kind of fantasies 4id you have about jobs?®
"What kind of carcer did you think zbout in high school?" '"What kinds

of things went through your mind?" I'm not giving you all the questions,
obviously, but these are the kiunds of questions that-we're asking.

A third part of the Vocational History asked about, for cxample,
cveryonce had chores around the house. "What kinds of things do you
remcmber doing?" '"What was your first job that you got paid for?" '"What
were your reactions to some of thosc?™ We get the student, then, at
the end of the sessiowr, to surmarize thosce onswers that hoe gave, to sce
if he could summarize, in words, what he caid to the counselor on that
particular day, The cnd of the session we ask him to present, next
tinmc, threce carcers that he had thought about, and thought he might
have somc intcrest in. After cvery session, we would continue to build
on that listing. You'll sce why as I procced. ’

The sccond session we dealt with that arca called Personal Carcer
Heeds. We recognize that frequently persons have cmployment that-does
not fit them personally. They're miserable on their jobs, they drcad
going into work, We felt that we had to deal with arcas like the physi-
cal sctting of jobs. Wc asked questions like, '"Describe your ideal
working arca." '"Would you considcr yourself an indoor or outdoor kind
of person (or both)?1" Things like, "What arca of the country would you
like to work?" Another part of this Personal Carcer Needs Scssion is the
individual prefercences, the data - people - things concept. ''Would you
rather work with data, with people, with things, with cewbinations of
thos¢ types of cmployment?” Get the student again to consider those
types of concepts. We get into the degrees of cmotional involvement that
people have on their jobs. The emotional involvement that a nurse has,
the emotional involvement that a nublic official has as he lives in a
fishbowl. Thosc arc the concepts that we werce dealing with.

Then the Educational Training and Preferemce. "What kind of cdu-
cation do you prefer?" We approached this in a very broad way. Educa-
tional oxpericnces arc not just ecxporicnces that happen in an cducation-
al institution. Educational cxperiences happen on the job, in your
work cxperience, they happen through apprenticeship, in vocational and
technical schools, they happen in colleges and universities, and these
are all cducational expericnces. Wnat prefercnces might the student
have and questions 2long this line. We present them with classifications
of cmployment and give them gsome shocts that list many of the 00U and
the six categories that the OOH uscs, And we dealt with questions like, .
"How important is advancement for you?" Or, "The monztary rcturns
that you cxpect, arc they immediate or in the future?"

Tho next topic is onc that we feel is all-important. That is the
arca of sclf-concept. Without scli-concept, without an understanding of
himsclf, his ability to make a carcer choicc is scverly limited. We
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ask, “How would you changc your appearance?' ilot casy for a kid some-
times to respond to, (or, not kids--adults). "Arc you satisfied with
your appearance?" YHow do you fccl others rcact to you (in a physical
way)?" "Intellectually, how do you sce yourscelf?” "How would you des-
cribe your intellectual make-up?'" ‘ilow do you think your parcents fecel
about you?" ‘ilow do you sce your friends from an intcllectual point of
view?" An arca within sclf-concept is the intcr-personal relatic. ships. .
“Ilow do you generally get along with people?" "How would you change the

way you rclate to people?" "How do you think your best friend would
describe you?" 'How do you feel your parents react to you?*' "When do
you like yourseclf the most?' ‘''Whot kinds of roles do you usually assume

in a crowd?' Those, again, are the kinds of question in sclf-concept
that we get the student to respond to. Some additional questions in
self-concept such as, YAt this moment, what do you like most about your-
celf?" We get into some human potential material with the Schoolcraft
group, 'What do you fcel are your greatest §trengths?" "If you had your
like to live over again, what changes would you make for yourself?'
"What precvents you from making those changes?" ‘'What would you have to
do to become more like a person that you admire?" YHow do you describe
a successful person?

As wc move from sclf-concept we get into an arca that is one of
rcalism, level of function. What kind of information do we have about
students that give us some indication of level of function? Certainly
the student. What vas his academic attainment? 'What was your curricu-
lum in high school?® 1If he happens to be from another college, you
would deal with that. "Let's look at your academic records.' Get out
a transcript of a high school record. You've got some index sheets,
you've got a scries of appendices that I haven't talked a great deal
about that we would usc to plot the grades that a student would have in
his English, Social Studies, Math, ‘Scicnce, whatever. What kinds of
patterns arc apparent in terms of these things from your cducational
expericnée, as a transcript would indicate. 'What were your feelings
about school and studying while you were in high school?” Try to get—
the student to recall his attitude when he took tests in high school.
Did he just go in and mark answers and didn't much care how he did,
didu't really try? We review tests and what they mean and give him a
test interpretation of the tests that are in his rccord. I didn't
mention it, but after the first ses3ion we would give him an interest
inventory so that we would have this available when we went -into, the
level of functioning arca. If we are dealing with an adult, we might
want to do morc testing, apptitude testing, achicvement kind of tosting.
Now this can be a very defeating kind of thing for a low-level ability
studcnt. If he was a C-D student in high school we get into the arca
of special ability. We feel that people ecverywhere have some sort of
special talent that he needs to identify. "Is therce anything you do
cspecially well?" '"What skills of abilitics cnable you to do this well?"
Y"Aro there jobs where you've done particularly well?' 'Arc there hobbics
that you have?" This particular interview, and the others, cnd in a
-positive note with him rccognizing that there are special abilitics
about himsclf cven though some of the vducational, some of the academic
and testing information may not be very positive, in his cycs at lcast.

Additional information---"Do you have any special physical charnc-
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teristice which nuved to be considered?" Do you have any limiting dis-
abilitics?"

From this point we move into the arca of carcer information. Here
we're in ¢ session that is a tecaching scssion, morc than naything clsc,
because we're going to identify the various places that you can get
carcer information, the various ways that you can get carcer information.
On. of the things wa're going to do ie work through the Occupational '
Outlodk Handbook and sry, "Let's take onc of the carcers you've becn

"lookirg at'", and by this time he's got perhaps a dozen, perhaps fifteen

arcas that he has identified that he might have some intercst in. We'll
take onc of thosc and we'll work that through with the 00H, then describ-
ing a grcat dcal of information about that particular carcer. We teach
him how to usc that picce of material, show him how to usc the earcer
information file that we have in the office.

Then we'll charge him to go out and give him some materials, some

-occupational information shects that have the various arcas for cach of

jthu jobs that he would like to scck more informotion on. The occupation

and naturc of work, places of cnployment, training and quoalifications,
cornings, the¢ work conditions, the outlook of the job, rclated employment

‘to that job, opportuniticz for adva nccment, amount of cducation teoquirced,

Q
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eatry level of the job, the advantages and disadvantages. lie would com-
plete a gheet like this for overy arca thot h. had an interest in. We
attempt to get an intorvicew with persons that were cmployed in the arca
Of interest. Before we send him out we talk with him about that inter-
vicw and how the person can be biascd and present a very positive point
about that.particulnr carcer, but then again th. purcon fainy wot be so
positive., But he hos to £ill out the infermniicn he gets from these
gourccs as to the attitude of the man, or thc woman, he talked to. Somc
prcparaL on for that intervicw is nccessarny.

Tho summarization, then, deals protty specifically with five gencral
arcas: have him think about intercsts, about tnlents and aptitudes,
about académic ability, about work-style prioritics, about life-style
prioritics. And hc is nble to, on a cummary shuct, list thesc varicus
antrics. Wefll'ask him for five interests--talent and aptitudes--give
us five intercests. Academic abilitics--whore is he strongest? What are
his lifc-style priorities, what arc his work-style prioritics--we'll
ask him to rank somc of thesc things in the order he thinks is most im-
portant. We'll get him to list the occupation aftoer he has donc the in-
formation-obtaining situation. Which of them scem now most important to
him? We then allow him to react to the occupation that he thirnks he has
the interust. Do theosce five catcgories fit or are there rcal discrepan-
civs? Docs he have an interest in Engincering, but lack ability in Math
and Scicnce is a vory simple oxampla.

We dealt with the development of this program for a year. We have
used it with our students this ycar but we are still in the review stage
at the moment., We are fimding out thot the students are extromcly intor-
csted in the involvement in the process. We thought these sessions would
bc an hour long but they have becowe two hours long. That defeats somc
of our purposcs beccause it's two tifacs longer, so we have considered cd-
iting this procuss to a group proccdure--onc that perhaps we car have
cight or ten pcople in a group and still usc this modcl, as a group pro-
cedurc. . ‘ '

PAruntext provided by eric [l



STUDY SKILLS - AN ISSUE IN ORIEWTATIOK
by
Delores Ridenour
University of Cincinnati

Study skills are an issue in orientation because they are an issue with
colleges and universities. Study skills are an issue because the institutions
of higher education have only given lip service to the concept that sound
education requires a sequential developmert of study skills and reading_skills
as well. Students come to college embarking upon a new educational experience
and are expected to come complete with all the skills needed for mastery of

"their college work. Even though many of these skills were not needed in high

school or were not utilized with the same degree of sophistication flecessary in
college work, the students are seill expected to have them or suddenly acquire
them without any guidance or instruction.

Many college educators deny the fact that colleges have a responsibility
for teaching study skills to all entering freshmen. This means that there are
studerts coming from varied backgrounds, not just the ‘educationally deprived’,
and all need the kind of help that can be provided in a study skills program.

I have had students from all white suburban schools tell me how they had received
all A's and B's in high school but had never needed to study. They were utterly
stymied when they were confronted with material in college that necessitated

study and discovered they did not have the sllghtes idea of how to really study

anything. e

The college educator's attitude is reflected in the fact that most study
skills courses are labeled remedial and offered 'sans” credit. It is the halo
of remediation and the idea of a lot of work without compensation that keeps too
many students away from the study skills program that could be their college
survival kit. There are also times when the first year requirements are so
heavy that even if credit is given the students do not have time for it. There-
fore, the first factor that must be assessed about a study skills program is the
attitude and cowmitment on the part of the university or college toward such a
program,

How then does such a program fit into orientation? It is a fundamental
component of the orientation program, but not as orientation programs have
traditionally been structured. Orientation is a continuous experience. The
parameters of the study-skill component can best be set by the students in
consulitation with the study-skill counselor., This-means that the length of the
program for which some credit can be earned and one in which a student can
enroll as often as is necassary.

There seems to be difficulty in getting first guarter or first semester
freshmen to participate in study skill programs. They seem to be better able
to relate to such a course after they have met with the failures and/or frus-
trations of that first quarter or semester. I think that this behavior is the
result of the dim light with which such programs are viewed and presented. I
think it is harnful to the students to wait until they have become frustrated
and discouraged. Study skills in particular and orientation in general should
be presented to the student in such a way that the students realize that they
are being presented with skills that are needed to negotiate the system as
pointed out by Dr. Thelma Vriend in her talk on ‘"Orientation as ‘a Total Entry
Experience.”
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Dr. Vriend also mentioned that orientation should provide the students with
strategies for winning the college game. Strategies for winning, a perfect
definition of what study skills should and can be.

Since each college and each course of study requires varied techniques for
winning, caution muvst be exercised ir adopting a study skills program just
because it has been successful in another setting. The study skill instructors
should design their program in consultation with faculty members and upper class
students. Faculty members and department heads should be encouraged to examine
their course content to determine the skills that will be needed to successfully
cope with the content, Upperclass students can be interviewed to determine
which skills they. felt they lacked as freshmen and which ones they feel are most
crucial for successful college work.

Courses should be designed so that class meetings are as frequent as possible.
Learning theory bears out the fact that shorter, frequent sessions are more
effective than longer, less frequent ones. One hour sessions three times a week
‘are ideal but two one and a half hour sessions can be helpful. The once a week
sessions even though they last two hours or more are in my opinion, hardly worth
the time. Summer courses have many disadvantages. The students”are not actually’
experiencing 'real’ college life and most of the work tends to be theoretical.
unless a method is devised, such as the one I will describe later, that stimulates
some real life situations. In such a case I still recommend a continuation of
the course through the remainder of the school year because new concerns and
demands do arise that could not necessarily be foretold in the summer.

Student needs are varied, so individualize ifistruction as much as is possible.
This means that if some students need and want structure, it should be provided.
Other students will only need a few suggestions and will be able to proceed
independently. Small group sessions can be utilized when there are several students
with common concerns or needs.

Although practice material can be purchased and effectively utilized, I
advocate extensive use of the texts and other materials that are or will be
used by the students in their classes. It is my contention that one reason
research has shown negligible effect on grade point average and attrition rates
of the students taking reading and study skills courses is that the course failed
to demonstrate to the student how to deal with materials actually being used.
If an examination of the student's text book reveals that there is an inability
to discern the main idea, then some practice material can be utilized followed
immediately with reading and practice with the text. Students must be able to
see immediate results and the direct relationship between the practice exercises
and their actual class work. The idea that if you will work with these practice
exercises for a few weeks or even longer, then next quarter you will be able to
see the results has absolutely no meaning for the students who are conditioned
to immediate gratification of needs. Then too, there are those students who are
able to perform quite well on the practice material but who are unable to see
the connection between that work and their text books unless the similarity is
clearly pointed out to them.

This idea also extends into such areas as scheduling, notetaking, etc.
Individual schedules can be designed on the basis of the needs and obligations
of today's student - not on the basis of theories developed thirty years ago.
Have the students make up schedules then try them out; after a trial run have
them examine their schedules to determine how workable and realistic they are.
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Library skills are often thought of in terms of the card catalogue and the
Devey decimal system - how terribly limited! College libraries contain types
of veference materials never utilized or even discussed in high school, the ERIC
syszem is a good example. Then there are various procedures peculiar to each
campus library for checking out books, etc. With tiie need to utilize the multiple
sources available for information there is an even greater need for college
educaiors to not only inform studenis of these sources, but to effectively teach
the skills for using them. ' 3

Notetaking techniques become more meaningful when the instructor sits down
and, with the student evaluates the notes that the student took in his other
classes. Ability to underline can be diagnosed by looking at how the student
is underlining text book material.

At Floyd Junior College each faculty member provided the study skills course
vith a taped lecture, an excerpt from the text which served as a basis for the
lecture, and a sample test over ithe material. These three things can be used
to teach many study skills ir a most meaningful wanner. Hotetaking from the
lecture, underlining or notes from the writter material and test taking techniques
are some of the obvious areas that could be explored. Undoubiedly there are
other skills that could be developed depending upon the nature of the materials
and the students needs., If there is a summer or early fall orientation program
this method could be a good introduction not only o college class procedures,
buz also to the instructors and to the kinds of things that will be dealt with
in the study skills course in which the student will or can be enrolled.

There are many questions abou: diagnosis and evaluation of such programs.
Although this may sound like heresy, I am opposed to standardized test for such
courses. Experience has demonsirated that informal reading and/or study ianventories
such as the one found in The Now Student by Spargo and individual conferences
have yielded as much and, in most cases, more pertinent information than found
with a standardized test. Pre and post testing often becomes ridiculous when
you realize that the skills the student wanted and needed to develop and which
have proved successful in dealing with his or her classwork are not even measured
by such tests. Another great danger is that the student who needs the course
the most will perform quite poorly on the test and the ‘results will only reinforce
the student's shortcomings and inadequacies. How much more beneficial it is to
assess wich the students where they want to go and what will be needed to get
them there. If the faculty. has been consulted at the inception of the program,
the study skills instructor should have a fairly clear picture of what skills
the students will need. Faculty members will probably be very cooperative in
this venture when it is pointed out how their teaching can be made easier if the
students have the skills for dealing with the content.

As far as evaluation is concerned, it seems to me that the best measure of
the program’'s effectiveness is the degree of success the students have with
their studies. For example, a test could not determine that a student's ability
to complete assignements was due to the correction of poor scheduling techniques,
The improvement in this area is best evaluated by the student and his or her
instructor observing the changes.
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Study skills are a vital issue in orientation! They are an issue that aust
be dealt with if college educators are going to accept their full responsibility
_for educating students. Two of Wlebster's definitions for orient are: ''to set
right by adjusting to facts or principles" and “to acquaint with the existing
sizuation or environment." Since college orientation programs are trying to do
both of these things, study skills must be a part of the program. They must. be
dealt with effectively if the orientation program is to really fulfill its purpose.

ERIC
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TRANSITIONAL PROBLEMS OF TRANSFER STUDENTS
by
Dr. Julius Menacker
University ¢£ Illinois
Chicago Circle Campus

At many four-year schools, there are more transfers from four-year colleges
than from two-year colleges, e.g., University of Illinois, University of Michigan.
However, there's been little research collected on this group, hence my remarks
mdinly focused on the JUCO transfer. I'm not here to define a model for the orien-
tation of transfers - that's the job of your task forces-~-I'm simply going to re-
view some of the research data on transitional problems of two-year transfers, and
along with it, some of my personal biases as to important issues. I hope that
these brief introductory remarks will then stimulate some discussion here and form
the basis for later discussions velated to the finalization of orientation models
as they affect the transfer student,

Characteristics of the J C Transfers

_ Koos, in The Junior College Student, 1970, University of Florida--1,000 pages
and K, Patricia Cross, in The J C Student: A Research Report, ACT--short-- had
this to say about the transfer student. : :

 Their main characteristic is heterogeneity--in age, educational background,
gocio-economic background, and career goals. . Here are housewives, vets, minorities,
etc. Generalized comparisons with four-year “éollege native students find them
older, academically weaker, more uncertain and confused about educational goals,
poorer, less realistic about abilities and goals, living closer to the four-year
school, more vocationally and practically oriented, with fewer models of college-~
educated people in the realm of family and personal associations.

Let me give you two examples,rone social and one academic, then you can deter-
mine their implications for orientation programs,

. Social Example: Dr, Thelma Vriend indicated that her student body at Wayne
County Community College in Detroit can be described as follows: '

Average Age: 27 (I'm sure many are 18 year olds)
58% non-white with 87% receiving financial aid
70% employed
2,000 veterans
‘ 4 yr., 2 yvr. Diff,
Academic Example: ACT Study (1969) ACT: C 20.5 18.0 2% s.s.

HSGPA: 2.65  2.32  .331
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IMPLICATION FOR ORIENTATION

Academic Performance at Senior Institution

Knoell and Medsker (1964), (national study), found that transfers generally
drop abou; .5 GPA after transfer, but, if they remain, experience gradual but
steady recovery toward their pre~transfer GPA in successive terms.

John R. Hills (1965) of University of Georgia - found same phenomenon to be
*true in the southeast and labelled it ‘'transfershock’’--the abrupt change in aca-
demic and social life styles for which the transfers were unprepared.

E.S. Elliot, "Journal of College Student Personmel’, May, 1972, found that
this same transfer shock phenomenon was still true in almost the eéxact form identi-
fied by Knoell and Medsker and Hills about a decade earller.1~"

My initial challenge to you was to be -- Why can't orientation programs deal
vith this so it can be reduced--Perigo said why should it exist at all? Certainly
it seems related to induction and initial copeablllty (if there's such a word) and

these are responsibilities of orlentation.

SOCIO~PERSONAL CHARACTERISTICS OF JUCO AFTER TRANSFERS

To begin, I want to depart from research findings and interject a personal
bias--the biggest problem of JUCO transfer adjustment is one of attitudes, not
theirs, but the receiving four-year institution. Many four-year faculty and staff
feel that the JUCO transfer is an inferior ‘animal who simply must be tolerated as
a necessary political and economical problem. As Edmund Glazer, Executive Secre-
tary of the American Association of Junior Colleges, said of articulation, whick'is

equally applicable to orientation: "It is both a pProcess and an attitude and
attitude is the more important of the two, for without it, there can be no workable
process. So to begin with, what can you, as orientation specialists, do to improve
attitudes of your faculties and staffs toward the JC transfer.

As for research findings on the attitudes of JC transfers: H.D. Buckley,
"Journal of College Student, Personnel' May, 1971, found that at SUNY, transfers had
similarly unrealistic almost mythological expectations related to the senior
institution as do freshmen. Both tended, about equally, to exaggerate expectations
and anticipate unrealistically high intellectual and social climates. He says that
in addition to dealing with the recognlzed ""freshman myth', we must also be pre-
pared to deal with a ‘transfer myth.*

- Conrad and Worley, (1972) found in the KSU study that transfers differed from
freshmen in being more concerned with vocation and academic matters and less with
“social afiairs -- but in a seeming contradiction, they also rated experiences out~-
side of the classroom as important or course work =~ in contrast to freshmer who did
not hold that view. Thus, even though transfers preferred more traditional, struc-

tured courses.

Again, what are the implications for orierntation programs for transfers in
lvghL of the "transfer myth' and the greater transfer concern for vocational/
academic matters, preference for structure and tradition, but belief in the value

" 0f outside experiences to their education?




A Problem of Academic Information: Credit Transfer

Taking the view that orientation wust be concerned with the total impact of
the institution on the new studeni, I want to introduce a topic not generally con-
sidered within the domain of orientation -- transfer credit loss.

Kuoell and Medsker found 8% of transfers lost a full semester of credit or
more upon transfer--over half lost some credit.

Five years later (1969), Willingham and Lindikyas found, in their national
sample, that 10% lost a full semester of credit, with significant percentages of
others losing lesser amounts.

This is, at base as much a matter of attitude as it is of propoer planning
and communication. 'that a way to start out at a new institution! To emphasize
how this relates to attitudes, Thomas (1971, reported only 2 of 5 institutions
notify students about credit transfer before enrollment, and Sarnes (1970) re-
ported that in Illinois, 40% of senior ianstitutions not only didn't notify, but
didn't see this as a problem., My question to you :is: Is there an implication
for orientation in this problem area?

What Research Reports Senior Institutions Doing Aboui Transfer Orientation

Knoell and Medsker (19064) claimed there was an absernce of concern among senior
institutions for the orientation of transfers. Ag best, they were lumped with
freshmen and showed little interesit in orientatiot.

-

Willingham and Tindilayan (19569) found that 5 of 6 (146) need no special
transfer information and admitted itransfers after freshmen. Also, while 337% of
freshmer. got aid, only 14% of trausfers (a generally poorer group) did.

Goodale and Sandeen (NASPA, April, 1971) surveyed 624 institutions and 517%
required transfer orientation atitendance, but only &1% of this group had separate
orientation programs for transfers. In their 1972 article, Goodale and Sandeen
reported transfers being highly critical of orientation.

I think there is a relationship between lumping them with freshmen and their
criticism of orientation.
Conclusion

In my view, the research demonstrates that transfer orientation should depart
from freshman models thru emphases on:

course credit evaluation and its options and remedies
more intensive career counseling :

. more efforts regarding financial aid

. more intensive efforts a: providing initial academic support
. a separate program

NP

There is more, but this isn’t my role - I couldn’t resist just mentioning
these few,

ERIC
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THE IEEDS OF VOMEN STUDEITS
y by
Judi Sachs
& Studert, Alma College

r11

1e needs of women students on college campuses are directly related to the
problems they face in society at large. Basically women are battling two factors.
Pirst, the stereotype others hold of them and secondly, the stereotype that they
hold of themselves. 1In order to realistically confront these two factors, women
need to recognize their potential as human beings and as individuals and also to
develop a self-concept which is zo: demeaning but one of value and worth.

A college education has the possibility of assuming a significant role in
meeting the needs of women. But in view of the dynamic status of women in society
which. is basically-due to a recent awvareness of their potential as achieving and
productive members of society, college personnel reed to be sensitive to two fac-
tors, First the reasons why women attend college and secondly thez expectations or
goals women feel are importamt iz a college education. When viewing the first
coangideration, the reasons why women attend college, two general assumptions
appear to hold true for most women, These are, the parents have expressed a
sirong desire for their daughter to attend college, which causes the women student
to see little personal value in college ard hence, her academic performance suf-

‘fers or the second reason, the woman has rebelled agalnsL her parents wishes and

she is atLendlng college hoping to make something of herself; in which case a
danger exists that she may transfer her rebellion against her parents to a vebel-
lion against the school. The second consideration concerning what a woman expects
to gain from her college experieiice basically involves three different approaches
or a combination of these approaches. The first of these placed the emphasis on
homemaking skills‘and-‘amily education in order {0 prepare the woman for a role

as wother and wife, the next appr roach emphasizes aittaining a liberal arts back-
ground- for the purpose of preparing the woman, as an enlightened individual, to
face readjustments in the future as her life style changes and finally, the third
approach, in which the woman is concerned about preparing herself for a profession
or career that will be independent of home and fawnily responsibilities,—-

Lt appears obvious from this discussion of the different reasons why women
attend college and the varied approaches or outlooks that women take in relation
to a college education, that it is-neither feasible nor is it desirable to develop
an educational program that is geared to women in general. For a college experi-
exce to be of optium value for a woman, the educational program must .be based on
hrer needs and goals as a person and as an individual.

Generally speaking, colleges need to make a definite effort to build the self-
concept of women students in order to make them realize the realities they will
face in the future and the roles Lhey will be expected to play. One concept that
explores the different stages or voles that a woman encounters in her lifetime and
the average age at which the sLages occur was developed at the University of
Minnesota and is referred to as the SPAN Plan. Briefly the SPAN Plan outlines
a continuum of the key events a woman will experience in her life, college at 18,
graduation from college at 21, mavriage at 22, birth of her first child at 25,
birth of her second child at 27, both children in school full-time when the woman
is 32, and then death at {1, which is the current average life expectancy for.
vomen. The goal of the SPAN Plan is to vividly point out the fact that for 49
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years of a woman's life, from the time both children are in school until the time
she dies, she faces the question ‘“'what do I do with my life.” Acknowledging that
this pe“"oc in a woman's life exists and should no: be lef:t to waste away, has
importart implications for those advisers and counselors that are cesponsible for
helping women realize what they will confront in their iifetime. For the woman

~who wiskes to graduate from college with a marketable skill, the SPAN Plan shows

evidence that there are mary years in her life that this skill can be put to good
use, provided that it is a skill that is well suited to her needs, goals and life
style.

- But vomen need more than facts and information about the expectations society
iolds for them, they desire an atmosphere generated by faculty, administracors and
tne college as a whole which they feel is perceptive and sensitive to the pressures
placed upon her. These pressures stem from the existence of a double standard in
the areas of employment opportunity, legal righis and social norms.

Thus f£ar, I have presented the needs of college women in general and now X
will offer my interpretation of how these needs of women can be incorporated or
explored in an orientation program. The fact that women who come to college
directly from high school are in college for Lhe value of the immediate experience

-rather than for the rewards of a2 college education as it relates to long-term

career or professional goa1s, lends strong support for the establishment of a
satisfying and fulfilling orientation experience. For most women, again speaking
of those coming to college immediately following high schooly the transition from
home to college requires a major shift in self-concept and self-responsibility.
This need bof women could be fulfilled to a large extent in an orientation program
if the atmosphere of the campus and the attitudes of all those involved with
orierication reflected the perceptive and sensitive approach to outside prassures
placed.upon women,

Another aspect of orientation which is related to the building of self-concept
and self-responsibility in women is that of academic advising. An academic adviser
has the potential to aid the women students in developing these attitudes if he or
she is knowledgeable and empathetic to the needs of the individual woman student.
If the adviser, in counseling and advising sessions, is aware of the background of
each individual woman student, he or she will be able to better guide the student
into an appropriate and satisfying educational experience rather than blindly
advocating a program or disciplire which has been stereotyped as appropriate for
women, These stereotypes are based on the inaccurate assumption that most women

‘value similar 1life goals.

Another point which should be considered at this time is the observation that
women generally become more involved in college life than men and if this involve-
ment or sense of belng a functional part of the campus does not come about, a
woman is likely to rapidly become dissatisfied with school and leave. This is a -
need of women that should be attended to by all members of the college community
but especially by those initially involved with students in the orientation period.
Vlomen need to be informed about campus activities and organizations and encouraged

- to get involved in order to satisfy their desire to become a valuable part of the

college community.

So far in this discussion, I have been mainly concerned with the woman who
enters college directly from high school and now I need to mention the special
needs of women who enter or return to college after the age of 30. Older women
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"are ‘moftivated to get a degree that they can use and these women should be made

aware of the types of educational programs that are suited to their personalities
ard are in demand in the working world. This information should be relayed to
these older women during the orientation experience.

Another type of woman who needs special consideration in an orientation pro-
gram is the married woman. Firsi, the structure of the orientation program
should be flexible enough to zccommodate the mattiad voman i light of her home
and family responsibilities. Secondly, these womer should be informed of an
academic program that fits their needs and one vhich is feasible, assuming that
married women will encounter some conflicts due to the time they will be able
to devote to college in view of other responsibilities. '

In conclusion, I hope that I have offered you some new insights into the
specific needs of women in higher education and ways in which these needs can
be met in an orientation progiam.
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THE BLACK STUDENT ENTERS HIGHER EDUCATYON
by ,
Patricia Graham and William Daniels

In the past decade, the necessity for a college education has increased greatly.
Particularly for blacks, upward mobility makes a college education practicaily
mandatory., Because of increased black enrollment in traditionally white insti-
tutions of higher learning, certain changes must be made to facilitate the black
student, The most important of these is to present a realistic view of the college
experience on which they are about to embark. Going to college is a frightening
experience for the entering freshman student, but even more so for the black stu-
dent. Concerned faculty and staff must work closely with the new student orienta-
tion program to provide supportive counseling for the incoming black student.

The dblack student, in the new student orientation program, should be presented with
honest and factual information concerning the college experience. Too many black
students have discontinued their college education because of severe disenchantment
with the rigid, impersomnal structure of college life. These black students were
presented with a completely fantasized picture in their orientation program after
waich the student no longer had sensitive and concerned supportive advising.

Rather than taking the typical ‘‘white liberal' point of view, that all freshmen

are alike, or attempts to eradicate the differences between black and white students,
it is of utmost importarce that these differences not only be realized, but dealt
with in the orientation program. Many students who attend predominately white
institutions have had little or no contact with members of any ethnic group other
than their own. In this atmosphere, the initial contact with persons f£rom back-
grounds other than their own may be plagued with suspicion, distrust and even
hostility, ' '

iz the orientation program .where many students from wide-ranging backgrounds come
together in a new and foreign environment (the college campus), it is necessary for
all participating students to make this experience as real as possible.. This -
obviously is not an easy task to undertake but it is a very necessary one. ’

- For the new student orientation program to be most effective, the relationship

with one's peers must be one of understanding and tolerance.

A separate ovientation program for blacks is not necessary. However, the special
needs of the black students must be attended to. In part, this can be done by
providing black student leaders in orientation, who can interact with the new stu-
dernt and provide accurate information about the black experience at the college.

- What is it like to be black on this campus? What are the special problems that

blacks face on this campus? What black organizations can I relate to? 1Is there
black faculty and staff here? Do the faculty and administration accept the fact
that black students are here to stay? All of these questions can best be answered
by black student leaders, black faculty and staff,
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- THE NEEDS OF VETERAIN STUDENTS IN HIGHER EDUCATION
by
William Daniels,
Oakland University Student and
Director of Center of Education for Returning Veterans in
Pontiac

Educational opportunity for veterans has again become a priority for institutions
of higher education across the country. Shortly after torld War II, the admission
of large numbers of veterans into college brought about changes which served to en-
rich the college experience fo1r all students. Both the government (both federal
and staff) and the colleges provided benefits which made higher education attrac-
tive to veterans and provided support for thier survival and success.

Today, many veterans are again entering higher education; but after serving in a
less popular way. Because of the intense feelings about the war, especially in
institutions of higher education, there is a very critical need for orientation
programs to address the questions relative to the survival and success of the
veterans, Their needs are no less than the veterans of WJII, in fact, their needs
may be greater because of the unpcpularity of the Vietnam conflict.

The veteran needs an advocate on college campuses who can assist in maklng the
transition a pleasant experience., An office of veteran affairs can monitor the
implementation of the university's commitment to veterans. Both peer and profes-
sional counseling are important to the survival of the returning vet. The services
of this office must be realistic and designed to meet the multifaceted needs of the
vet. A veterans club can provice much for the returning vet which no other insti-
tutional ‘device can give. Such associations must be encouraged and supported.

The advocacy role of the office of veteran affairs mus{ of necessity, examine aca-
cemic policies and recommend changes which will directly enhance the vets chances

. for survival. After the WWII, maay institutions provided academic credit for

military service, special tuition plans, special housing and a number of other
services ‘designed to make college going easier. Today, the need for these are
just as great and should be encouraged.

In planning an orieatation for the veteran, the institution should consider, among
cther things, the following areas. ‘

- There is a need for veterans to have opportunities to get together
during the orientation program. This does not necessarily mean a
separate program, but it does mean a special session in the program.

- The average age of the returning vet is approximately 21.

-  Many veterans will come without a high school diploma, but with GED__%ﬂm
and an average high schocl. GPA of 2.0.

-  Veterans returning to college often left with average GPA of 2.0 but
84% achieve at better than 2.00 upon their return.
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-  One-third (1/3) of the army personnel wert into the army without
high school diplomas, and about 20% of air force personnel went
in without diplomas. (ilost of these persons would enter higher
education with GED Certificates).

- Veterans have been trained in career programs (medics, combat
engineers, clerical, draftsmen, etc.) whicih may be translated
into courses of study or qualify vet for academic credit under
the guidelines of the American Council or. Education.

~  All vets shaould be provided an opportunity to meet with and
register with the veterans club as well as the veteran affairs
office. : *

-  Provide information on the veteran tutorial assistance program
(21-E~1990). Each vet is entitled to:
$50 per month fo* 9 mouths or $450 yearly
for tutoring during four-year college program.

= Inform veterans that form 21-E-1990 is required when he decides
to transfer to another institution. The form should be processed
at least six wmonths prior-to actual transfex.

- Discuss tuition deferval plans-for veterams to be used while
vets are walting for their first check.

- Inform vet of institution's policy regarding credit for USAFI
courses, the CLEP test.

There are & number of other areas wiiich must be included in an oriertation program.
These can be provided for through the inclusion of the Veterans Club in the plan-
ning as well as the veterans affairs office.
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TASK FORCLE REPORTS¥*

Community Colleges (Task Foree 1)

- Orientation programs serve an important function of give and toke
b.tween colleges ond students. During the oricatation sessions the
institutions can appraisc o ncw group of studcmts; their nceds, ideas
an¢ nspirations and begin to respond to those nceds in redefinition of
programs. It is up to thc community collcge by presenting the oricnta-
tion in an informal atmosphere to insurc that students feel free to cox-
press themselves so that staff con learn what are their needs and inter-
csts. Some basic do's and don'ts of Oricntation in thc broad scnse:
(defined as that program{s) that provide students with a systcematic ap-
prooch to success),

DO'S DON'T'S
Good public rclations is the beginning Avoid the scloction of adminis-
of orientation trators who don't know or

carce about student nceds
Build in flexibility
: Don't promise what you can't do-
Provide for cvzluation of nrogran liver

Utilizc pecrs as advisers

Maintain awarencss of caanging nocds
by attention to atmosphere (in-
fornal) H

Provide for amssessment of academic skills
which lcads to manipulation of tho
system to reach goals by building
the appropriatc skills with help
in deeision-making alorg the way

Invite other staff and faculty to be
part of oricntation programs in
informal rap and coffoc scssions

Public universities vadcer 10,000 (Task Forces Z2,3)

© Areas of agrecment for these two group were: (1) Definition of Or-
iontation - an experience for all new students that provides a socizl
component for interaction; provides thz total entry experience designed
tb assist 2 new student as he cxplores the process of higher cducaticn
.and thc techniques of survival and success. The emphasis inn both groups
was on process, develeopmental, continuous and 2 combining of academic

* The reports frowm similar type universities were combined and condensed
to highlight the common areas of discussion and unique suggestions for
orientation programming. If you desire the full-length copy of your

Q. individual task force, please write to us and ask for it; we will send

it out immediately. y
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and cocial cxperiences in prs"ramo (2) Goals and objectives of oricn-
tation - the components of & summier or f£all oricentation progrﬂn should
be: e) information giving (p011C1cs aud procedures, servieces, academic
programs, regictration and extra curV1cuLur activitics), p) academic
advising including carcer advising, ¢) testing or assessment by some
means of individusl capabilitics, and d) development of community. (3)
How to accomplish these goals - both groups fclt that informal small
group. sessions could accomplish most of those goals with leadership
provided by student and faculty adviscrs working os a2 team.

Contiruous oricntation nceds to be considered 2s an ¢xtension of -
the foundations laid during o short summer program. Oricntation during
tho freshmen year should focus on study skills, referonce grouns, moving
into tho whole range of campus organizations, carcer planning and build-
ing problemr solving skills. ' '

Both groups singled out the neced to meet cach student “whcr» he/she
is", either individually in a confercnce or by working together as a '
”def1g10ncy group’ to estcblish prosent skill levels and asscess skill
nceds and plan ways to fulfill contracts to rcach thuese ncoeds, cither
in tutorluk, class or lecarning center arrangements ’

»

Large public universitice over 10,000 (Task Forces 4,5,6,7) .

Definition: Orientation be cgins before the ﬂpnllcaLlon procedure
and extends beoyond the first scemestor. The student must get to know
tho unjversity in order to know whara anid how to cnroll. Orientntion
begins thuen beforc admission. Written information, packaged in attra
tive brochurcs, should bo available at the high schools. Campus v1u1ts
should be organized arounsd social and athletic cveants at the university.

The orientatiorn progran aftcr ~dmission - and before classes start
should include: academic advising and registration, social life,
housing (roormatcs) small group scssions to build a feeling of belong-
ing, financial nids information, carcer information, rules of the game
(survival). A crisiz intervention center might also be included in the
on-going. oricntation process. Oricntation should. continue through the
first year, or until the student ass ﬂho a satisfying'rolc within the
eduzational cormunity. :

Sub-groups: Differeut groups havL specific needs, however, iu
addition to the nced to feel part of a group. (1) Transfors nwust
have a good systen of credit evaluction previded thom, policies and pro-

“cedures explained, a means of rulatlonahln building provided and a

rclriorcunont or ucstructvon of thair prceconceived notions of the uni-
versity. {(2) Parcnts ,vnould have an orientation program to include
them in their child's cducational process. Their progran should be
similar to thc student program - caupus tours, academic policies ex-
plaincd, their queostions about housing and social life answered. (3)
Forcign students ncoed special attention to their diverse cultural back-
grounds - what problems will they cncounter ond how could they resolve
them? - (4) Vetarans would bé interested in information about financial
aid and veterans' bencfits, drug counseling éinters, veterans 'clubs,
crudit for service, among other concerns. :
Flnally, oricntation should invelve continucd life and carcer.plaa-
ning that lcads to placcment or further dducation at the conclusion of
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‘to-pcers, and seli-to-college and wider

their stroy at the university.

Small privatc four-year colleges - (Task Forces §,9,10,11)
The emphasis in those tash forc" ussions fell on (1) Personal-
izing the campus for the new student ”;htlﬂg to know the students

is
individually at their level of )LrSOH 1 d cv.lopment - scelf-to-sclf, scli-
c
al n

-‘r\ <3 .'.*

onmmity - so that -initinl cf-
fort at orienting meccts the ctudents re ceds. In thiz conncction,
campus tours and visite to the surrounding towr or city were suggestoed
as important first day activitics ifor ori ntation; (3) - Concentrating
Heavily on the living situation on campus as o way to bridge tho gap
between home a2nd new cavironment (o program on sexuality was a suggestion
for a dorm meeting); ond (4) Parent oricntation as an important cvent

ir the total program. Parcats nced to feel a part of the cducationn
coutrict. (One program suggestion was a model classroon exporicnce,
periaps in a lab, or viowing an actual class on vidco tkpb.)

_ All agroed that thc foeling towerds plaoce, poople and each other
should have priority attontion at Oricatatiowr. Once tlic social and
personal adjustmoent GCtLVlLlCS yere well undewway, atteation could be
redirected to academic and carcer concerns., The sccond day of anorien-
tction program should asquaint students with the academic prograom and
include neeting with faculty for advising and carcer guidancc.

Finally, registration is the complution of the oricntation prograw,
Onc group suggested that the registrar might present procBdliral infor-
mation and instructions to o group witn the use of an overhead projector,
Two tinor thomes emerged in these groups. One was the nccossity
to pretect the integrity of difforeont sub-grouns (minority students
foreign students, out-cf-state students, veterans, cte.) by providing
special progran recognition of their concerns; thoe sccond was to iusure

‘that any program at euntry nrovide for time to be 2lone: “Oricentation
I3

and the whole university exporivnce will be cnough of a shock snyway
without cllouing 2ny time to tiwemselves,”
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frientation Survey Results

T 1972 meventy~three (73) out of a sample of one hundred (100}
cnlleges and universities responded to a questionnaire in a survey of
srientation programs at institutions acfdss the country. Sixty-cizht
of the responses came from four-year schools and five from two-year
cchonls.  For purposes of clarity the two groups were treated sepa-
rately. O the 68 four-year schools, 13 were private churchw}elated,
-3 were private non-gectarion, and 42 were state~-supported; all were
~0-2d, and all the two-year schools were co-ed and state-supported.
‘The four—year state—suppérted schools, by way of enrollment, had o)
‘chools. less than 1,000 students, five had 1,000-4,999 students,

five had 5,000-9,999 students; eight had 10,000-14,99G sfudents, 10
nad 15,000-19,999, and 14 schools had student pOpulations.of 20,000
cr more., In the four-year-state-supported schools, the order of.
“regquency of departmentS'rcspbnsible for nrientation were: Dean of
Students, Student Activities, .others, . (which included Freshman
“ervices, Counseling,.Dircctdr.offﬂriéntation*and'Student Development),
Admiésions, Acaéem;c Dean, and-Dcan_of'Méd“or Women., The same trend .
cr order of frequency'waS'found in the”26”fouf—year private séhools;
Hut the Dean of étqdentsg-as.rcsponsible,for-orientation, oqcurred

o) a far greater extent-or proportion ‘than the larger state~supported

0f the 42 statc-supprrted schools, 38 respondants indicated that
‘helr students ﬁarticipatgd-in summer oriecntation programs that lasted
from 1 day tovﬂ,days&. Attendance  at 23. of tﬁesensummcr programs was

valiotarys at 12 participatinn was! mandatrry and 3 of the respondanis




who had summer programs did not indiqate whether attendance was
‘equired or not. Most of thé 42 institutions with summer programs
~acluded registration (34), testing (24), assignment of academic
~dvisors (25), .and meetings with academic advisofs (35) in the
*tudents! summer campus visits. *

Of the 26 four-year private schools half 6f the scﬁools indicated
that they had no summer orientation programs. Attendance at the
summer programs was voluntary'for 9 schools, was mandatory at 2, and
2 schools who had summer programsldidn't state whether attendance
wai required or not. Of the schools which had summéf'orientation
programs (13), these varied in length from 1 day to one week and
included registratibn (11), testing (12), assignment of academic
advisors (9) and méetings with académig}adviéors (11) in the
programs.

| As oné can see the trend in the privafe college"was not to have . -
‘a summef ofientation program, probably due‘to"lack Sf state financiél
supportland the size of the institutions. The ﬁedian-size of the
State-suppofted school in the sample was 15,000 to 19,999 students
land the medium size nf the private schools'in.thq sémple_was 1,000
to. 4,999 students. ﬁ |

Several institutions conduct special ofientatioh programs for
various groups of new students and out of the 68 respondant four-
year inétifutiohs L3 gave special attention to transfer studenté;

26 to foreign stﬁdeﬁts, 25 to Minority students, 7 to handiéapped.
students, & to veterans, and 6 to women students.: In addifion,
narents, married students, honor students, graduate students,
Treek students, students from low-income families and students who

ER&(}?G academically, socially or culturally deficient were also given
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emphasis. The trends-were the same in both state—suppprted and % .
private institutioﬁs. T

of the 68 four-year institutions 58 used peer counseling and
62 used faculty members as part of ‘oriéntation. Of the 67 institutions
which responded to the following, GO conducted a fall orientation -
program and only 28 had a ”continuing” orientation program.'

When the total samples was categorized by type of ipstitution,
it was noted that the four-year state supported Schoolsrlisted a
proportionately greater'spééialization of offices respohsible for
orientation. Departments or individuals suéh as'the’Director of
Orientatibn, Séudent Development Staff, Freshmen Services and
Orientation Office and the Office bf New Student Programs were'not_
indicated. This was nof‘the case for the other three types of
schools. This should be expected in view of the larger enrollments
of state supported.scﬁools which allow justification of such
specialized offices. It should also be noted that larger state-
supported schools have-more summer oriemtatibn programs--38 out of
h2. Tor the most part, these ‘also had a wider diﬁersity of special
-programs for transfer students (30), minority~students»(17) " foreign

>
students (19), academically, socmally o culturally deficient

students and superlor students.

With the exception B the five two-year colieges in the survey,
most of tﬁe in?titutions used- peer counseling-as bért of orientation.
'Most of the four year collegcs-involved faculty members in the orlont—
atlon plocess and had a fall orlentatlon program. A magollty of ail

schools surveyed did not have a contlnulnb’

ozlentation program.
A oreakdown of the data by size of enrollment confirmed the

“lier obscrvailon that larger schools were more likely to have
EKC ’
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nffice specialty in terms of orientation., There were 2l insfitutionn
.t enrellments between 1,000 and 4,999; 12 of them had summer
nricatation programs and 11 did not. As size of enrollment increased

239 the possibility that an institution would have a summer prcgros.

A1) but one of the 14 responding schools with enrollments over
©7,000 had students participating in a summer orientation program,
tieiiner the size ¢f the institution or any other surveyed charac--
tcristic appeared to correlate with required student participation
i1 summer orientation programs. However, it was found that oncé
ov'r the 10,000 mark theré was little difference in special
orientation programs represented., Programs for transfers, minoritieg.
Toreign students and to a lesser extent married students, women,
vaterans and handicapped students were offered by these larger schools.
Azain, most of these institutions had fall programs, utilized peer
counseling and involved faculty members. Wifh the exception of
schools having enrollments over 20,000, "continuing" orientation
programs were not popular. In the category inﬁluding the largest
schools, 9 of the total 14 indicated that "continuing" orientation

*  _programs were offéred,

Questionnaire responses indicated that all but a few institutions
put some effort into the evaluation of their orientation programs.
This process was usually accomplished by means of questionnaires
and/or discussion sessions held after orientation and it invoived
the opinions of various combinations of students, parents, faculty
and staff. Only two responses made mention of the use of extensive
research .and grade poidt averages in evaluative procedures,
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Wilberforce, Ohio

Catherine S. llelson .
Director of Student Personnel
ilorthwood Institute - Midland
Midlawd, iichigan

Bruce D, MNesbitt

Coordinator, Student Relations
University of Illinois - Urbana
Champaign, Illinois

Daniel iMewland, Staff
Akron University
Akron, Ohio

Evelyn Micholson, Counselor
State Community College
East St. Louis, Illinois

Leslie Olausen, Student
Indiana University
Bloomington, Indiana

Richard L, O'Rourke
Associate Dean of Students
Defiance College

Defiance, Ohio

Myrna L. Orphan, Staff
University of Cincinnati
Cincinpnati, Ohio

Ray Passkiewicz, Student
{lastern Michigan University
KRalamazoo, Michigan

Michael R. Penrod, Counselor
Macomb County Community College
Mt., Clemens, Michigan

Donald J. Perigo _
Director of Orientation
Universitcy of Michigan

Ann Arbhor, Michigan

Jacl Perkins, Student
College of Du Page
Glen Ellyn, Illinois

Lee Peterman, Student.
Schoolcraft College
Livonia, Michigan

George Phillips
Orientation Coordimnator
Grand Valley State College
Allendale, Michigan

Mrs. Sandra Podlesny

Associate Dean of Student Affairs
Northland College

Ashland, Wisconsin

A. John Pulvirenti, Student
Schoolcraft College
Livonia, Michigan

Audrey Rentz, Assistant Provost
Director of Counseling & Testing
Alma College

Alma, Michigan

Delores Ridenour
University of Cincinnati
Cincinnati, Ohio

Don Ringsred, Student
Sciwolcrafi College
Livonia, Michigan

Ms. Katihleen Robinson

Assistant Director, Upward Bound
Macalester College

St. Paul, Minnesota

Fred Sabin, Student
Alma College
Alma, Michigan

Judi Sacks, Student
Alma College
Alma, iichigan

Robert Salisbury, Counselor
Eastern Michigan University
¥Ypsilanti, Michigan

Robert L. -Sanko

Director of New Student Orientation

Kent State University
Kent, Ohio

Charles Shull

Assistant Professor, Counseling Center

Western Michigan University
Kalamazoo, Michigan



1illiam #, Simmons
Dean of Students
Adrian College
Adrian, Michigan

Dave Skirvin, Student
Indiana University
Bloomington, Indiana

Brian Smith

Foreign Student Adviser
Ylayne State University
Detroit, iLiichigan

Diana Smith, Student
Ball State University
Murcie, Indiana

Regina Sofer, Student
University of Cincinnati
Cincinnati, Ohio

Karla Spauling, Student
Indiana University
Bloomington, Indiana

Deborah Stanifer, Counselor
Vaynre State University
Detroii, Michigan

William K. Stob

Dean of Student Activities
Calvin College

Grand Rapids, Michigan

Cathy Swanson
Coordinator of Counseling
Albion College

Albion, Hichigan

Jim Sylvester, Counselor
Schaoolcraft College
Livonia, Michigan

Robert Thomas, Staff
University of Detroit

- Detroif, Michigan

Johin C. Thomson

"Dean of Siudents

Mercy College
Detroit, Michigan

Al Torres, Student
Purdue University
Hammond, Indiana

s,

James /. Varty

Director, Career Development Program

Macompd County Community College
Center Campus '
M, Clemens, Michigan

Laura talker, Student
Purdue University -~ Calumet Campus
Hammond, Indiana

Ms. Toni ‘Jashington, Counselor
Macomb Counity Community College
Mt. Clemens, Michigan

James S. Young

Director of Crientation
Ferris State College
Big Tapids, Piichigan

Leslie Bunton, Student
University of kichigan
Ann Arbor, Hichigan

Gary Sazldana, Student
Oakland University
Ruchester, Michigan

Dr. Thelma Vriend, Dean of Students
Jayne County Community College
Detroit, Michigan

Debbie Kalcevic, Student
Oakland University
Rochesier, Michigan

Patricia Graham, Student
Oakland University
Rochester, iichigan

John Webber, Director of Counseling
Schoolecraft College
Livonia, Michigan

Thomas A, Butts

Director of Financial Aid
University of Michigan
Ann Arbor, Michigan

Joan Barnard, Director

Upperclass and Transfer Orientation
Oakland University

Rochester, ilichigan



Wiliiam Daniels, Student
Oakland University

and Director of CERV-Pontiac
Rochester, ilichigan

Manuel H. Pierson, Yorkshop Director
Dean for Student Services

Oakland University

Pochester, Michigan

In addition to the names listed, members of the Student Services' staff partici-
pated In the workshop. ’
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